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Name of Principal: Scott Hale

Name/Number of School: Johnstown High School

Schoo! Address: 1 Sir Bills Circle, Johnstown, NY 12095
School Telephone Number: 518-762-4661

Principal’s Direct Phone Number: 518-762-4661

Principal’s E-Mail: shale@johnstownschools.org

District Telephone Number: 518-762-4611

Superintendent’s Direct Phone Number: 518-762-4611, ext. 104

Superintendent’s E-Mail: rdelilli@johnstownschools.org

performance of High School White Students on NYS Assessment in Math and Performance of Economically Disadvantaged Students
Reason for LAP Designation: an ELA and Math Combined PI

Website Link for Published Report:
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School Principal’s Signature _,/g. _7%— Date / 2- "/“ fb/-

1 certify that the information provided above and in the attached documents is true and accurate to the best of my knowledge. |understand that the accountability status determination reported
in the Information Reporting Services (IRS) portal/nySTART is official and that the district and its school must meet all federal and State requirements pertaining to such accountability designations

and expected student performance improvements.



| further certify that | have reviewed the Diagnostic Self-Review Document and met with the schoo! leadership to discuss and revise the rubric ratings as appropriate and that | concur that the
ratings provided in the rubric ageurate assessment of the school’s current performance in relation to the tenets.

Date_/4fYyfiS
School District Superintendent must sign the self-assessment.
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Guidan

The Diagnostic Self-Review Document provides an opportunity for the school, with the assistance of the district, to assess it’s current level of performance in
regard to the school leadership, teacher practices and decisions, curriculum development and support, student social and emotional developmental health,
and family and community engagement. Schools should use the self-review as an opportunity to identify actions to be taken to improve student academic
results for the identified subgroupis), describe the district resources to be used to implement the actions identified, and describe the professional
development activities planned to support the implementation of the actions to improve student academic results.

The Diagnostic Self-Review Document and Report Template must be approved by the district’s Board of Education (for New York City (NYC) schools, it must
be approved by the Chancellor) and posted to the district’s website by Friday, November 20, 2015, as well as kept on file at both the school and the district
offices.

Comgpleting This Form

# Before completing this form, please examine the rubric, and discuss the tenets and the statements of practice with the district representative who
will be assisting you in completing, reviewing and approving your LAP Self-Assessment. As the rubric used for the Diagnostic Self-Review is the same
one as used for Diagnostic Review for School and District Effectiveness (DTSDE) conducted in Focus Districts, the DTSDE website
{http: .pl2. : ility/diagnostic-tool-institute/home.html) contains helpful information about the rubric.
In collaboration with your school leadership team and your district representatives, complete the Self-Review by identifying the strategies and
practices you either are planning to implement or have implemented that meet the needs of your school, as identified by the assessment.
o Pay particular attention to the performance of the subgroups that caused the school to be identified as requiring a Local Assistance Plan
(LAP).
o Use evaluative language and connect how the strategies and practices have or will impact teaching and learning.
o Make sure the activities proposed reflect a new and robust direction or a continuation of practices that are showing evidence-based positive
results in closing the achievement gap(s).
7 Be concise and clear when describing the evidence that supports your ratings.
7 Provide information in the plan that addresses the “who, what, when, and why” of the strategies chosen to meet the needs of the school.
v Please Note: The designation of a school as a LAP means that a school has areas that need improvement, particularly as they relate to the
subgroup(s) of students who are failing to make academic gains. These areas should be reflected in the ratings, evidence and action plans outlined in

this assessment.
v Before the completed Self-Review Document and Report Template are submitted to the Board of Education {for NYC, the Chancellor) for approval,

the school superintendent must meet with the school leadership to discuss and revise the rubric ratings as appropriate.
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A successfully completed Self-Review provides an accurate picture of your school and its needs and describes the actions you and the district will take to

address these needs. The evidence and plans for improvement described in the document will closely align to the expectations put forth in the rubric,
therefore aligning the plan to the optimal conditions for school effectiveness.

If you have any questions regarding completion of the Local Assistance Plan Self Assessment, please send an email to accountinfo@mail.nysed.gov.

Grade Configuration

Total

Title 1 School Attendance
§-12 Enrollment 383 Population wide Rate 92.0%
Free Lunch 35.95% Reduced Lunch 8.35 | Student % Limited English less than | Students with Disabilities 13%
) % Sustainabili Proficient 1%
T T e [ypes amd Nimber of[English|Langiiags/leamer 2
| #Transitional Bilingual o [ #Dualtanguage {0 _#Self-Contai 0 students
RIS D B R T ______ Typesand Nilmber.ofiSpecial Edication Classes: o =
H5pecial Clagses #Consultant Teaching | | #integrated Collaborative Teaching — |
# Resource Room E— T e S St
N T e RN, el ™ | Y N i e iChisses =i =S~ TN DA R
#Visual Arts | #Music | | #Drama # Foreign Language | | #Dance | | c1e | #
Hispanic Asian or Native e
American Indian or Alaska 0% Black or African 29% g 3% Hawaiian/Other tha White 94% Mu!_tlv %
Native American = ; n racial
Latino Pacific Islander 1%
_ — T Lo e e S e e L TR ) PR SO VER s i Doy = Hi e 2t S e S ) o AT
Years Principal 1 # of Assistant 1 # of Deans 0 # of Counselors /
Assigned to School Principals Social Workers
% of Teachers with No Valid Teaching Certificate a % Teaching Outof | O % Teaching with Fewer Average Teacher
Certification Than 3 Yrs. of Exp. Absences
Overall Accountability Status:
ELA Performance at levels Mathematics Science Performance 4 Year
384 55% Performance at levels 26% atlevels3& 4 6% Graduation Rate B0.23%
3&4 [HS Only}
Credit Accumulation {High School Oniy}
- % of 2™ yr. students % of 3™ yr. students
% of pyr: students' e who earned 10+ who earned 10+ GY?ar 79%
earned 10+ credits + ; Graduation Rate
credits credits
Reason for LAP (Indicate under the Category)
Achlevement Gap [AG), Cut:Paint (CP), and/or. Did Not Meet Adeguate Yearly Progress (AYP)




ELA Mathematics Science Graduation Rate | Subgroup
American Indian or Alaska Native
Hispanic or Latino

AYP White
Students with Disabilities
CP combined ELA and Math Economically Disadvantaged

Black or African American
Asjan or Native Hawailan/Other Pacific Islander
Multi-racial
Limited English Proficient
*Student Sustainability or Student Stability is the percentage of students in the highest grade in a school who were also enrolled in that school at any time during the previous school
vear. For example, if School A, which serves Grades 6-8, has 100 students enrolled in Grade 8 this year, and 92 of those students were also enrolled in S5chool A last year, the stability
rate for the school is 92 percent.




Rate each practice with an H, E, D, or | in the space provided. Before assigning a rating of Effective or Highly Effective to a Statement of Practice, the schoal should pay particular attention to how
the statement of practice is refated to the performance of the subgroup(s) of students who caused the school to be identified as requiring a LAP. When providing a respanse to a Statement of
Practice that Is Effective, Developing, or Ineffective, the school should specify whether actions will be targeted to the subgroup(s) of students who caused the school's identification or be part of a
whole school transformation or turnaround strategy.

Tenet 2 - School Leader Practices and Decisions: Visionary teaders create a school community and culture that lead to success, well-being and high academic outcomes for all
students via systems of continuous and sustainable school improvement.
| statement of Practice 2.2:
|Rating: | The school leader ensures that the school community shares the Specific, Measurable, Ambitious, Results-oriented, and Timely {SMART} goals/mission and long-term
S | vision inclusive of core values that address the priorities outlined in the School Comprehensive Educational Plan (SCEP].
a) The SMART goals/mission and long-term vision are created and supported by staff, families, and students and are uniformly seen, heard, and known across
the entire school community and affiliated partnerships,
b) The school leader champions the implementation of a data-driven mission for student achievement and well-being and holds the scheol community of
m |mgm stakeholders accountable for working to realize the long-term vision and the schooi priorities as outlined in the SCEP and other school improvement
| documents.
¢) The school leader and community stakeholders regularly monitor and evaluate progress toward attainment of SMART goals and priarities in the SCEP that
are aligned to the long-term vision, making adjustments when goals are not achieved, improvements are needed, and priorities become misaligned.

| a) The SMART goals/mission and long-term vision are created and supported by a representative group of staff, families, and students and some affiliated

partnerships.
X Effe - b} The school leader shares a data-driven mission for student achievement and well-being with the school community of stakeholders and has a plan for how
Effective to work together to realize this iong-term vision and the school priorities as outlined in the SCEP and other school improvement documents.

¢} The school leader and community stakeholders monitor and evaluate progress once or twice a year toward SMART goals and priorities in the SCEP aligned
.- .. | tothelong-term vision.

r— '| a} The SMART goals/mission and long-term vision are created with limited input by stakeholders, and are in the process of being shared with staff, families,
and students across the schooi community.

b} The school leader has a data-driven mission for student achievement and well-being, outlined in the SCEP, and is in the process of developing how the

o .m school community will work to realize the long-term vision.
] ¢} The school leader is in the process of adapting SMART goals that better align to the long-term vision, or these SMART goals exist but are not monitored and
evaluated.

a} The SMART goals/mission and long-term vision are unknown, not commonly understood, andfor have not been shared with staff, families, and students
e across the school community.

o Inieffective b} The school ieader has not developed a data-driven mission that is connected to the long-tarm vision.
e LR el | c} The school leader has not developed SMART goals or the current goals are not aligned to the long-term vision,
x Classroom Observations — # Visited: __13___ X Documents Reviewed:
Please indicate fhe:evidence used | X Interviews with Students - #; _11___ JHS School Wide Building Plan
"tdﬂétenrﬂl\'g-ﬁfexmﬂ_m x Interviews with Support Staff - #: _ 2 2013-14 School Repart Card
Check il that agply. x Interviews with Teachers— #: _ 13 2014-15 School Report Card
x_Interviews with Parents/Guardians — #: __12__ Review of MPPR rubric for principal evaluation
£1 Other:
Developingior. Ineffective; pleam_prﬂlde aresponseintheareasbelow.
Rct#nj\s 1n tl’rl-s afﬂ atolbe’ taken to ® Specific targets for economically disadvantaged students to be addressed in the school wide plan
improve the identified, @ Specific benchmarking or time lines in school wide plan
subigralip(s)- studihr.fperfnrma'nce @ Specific resources designated in school wide plan
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® Consultant B. McGuire to observe classrooms, interview teachers, address resources needed, provide professional development

APPR process within the MPPR rubric reviewed

District Admin meetings with principal on school wide building plan document

Regular meetings between district and building admin to monitor progress of students in Math and ED in ELA/Math
Book study: Immunity to Change

Consultant: Elliot Merenbloom, maximizing instructional time and extending periods/scheduling

School-wide planning review and implementation of goals: Fall 2015

School-wide planning component review meatings: November 2015, January, March, May 2015
Math & ELA meetings w/District Admin: Quarterly (at each report card term ending)

E. Merenbloom: January & April 2016




| Statement of Practice 2.3:

4 Leaders make strategic decisions to organize programmatic, human, and fiscal capital resources.
e =" | al The school leader collaborates with staff to create and use transparent systems and protocols that afford students and teachers the ability to fully benefit

from a flexibie and thoughtful program, which inciudes a ereative expanded learning time program, that are aligned to student achievement.

b) The school leader strategically recruits, hires, and sustains personnel. The leader uses a variety of partner organizations to create a pool of internal and
Trib . external human capital that enables the school to creatively, equitably, and adequately meet the academic and social needs of all students. Where the

o 'mﬁjm district makes the hiring decisions, the school leader articulates successfully the need for appropriate staff.

¢) The school leader analyzes and identifies fiscal capital available to the school community throughout the school year, making on-going strategic and
sustainable decisions to fund targeted efforts aligned to school-wide goals, considering the needs of all students and staff members. Where the district
makes the fiscal decisions, the school leader articutates successfully the need for appropriate funding.

a) The school leader collaborates with staff to create and use systems and protocols for programming for students and teachers, which incorporates an
expanded learning time program, that are aligned to student achievement.

b} The school leader uses some partnerships to recruit, hire, and sustain personnel that enable the schooi to meet the academic and social needs of the

X |Efféctive | students. Where the district makes the hiring decisions, the school leader articulates the need for appropriate staff.

| c) The schoal leader analyzes and identifies fiscal capital available to the school community throughout the school year, making interim strategic decisions to
fund targeted efforts aligned to school-wide goals, considering the needs of all students and staff members. Where the district makes the fiscal decisions, the
school ieader articulates the need for appropriate funding.

a) The school leader uses systems, including an expanded learning time program, for programming for students and teachers that are aligned to student
achievement for some groups of students.

b} The school leader has taken some steps to secure personnei who wilt enable the school to meet the academic and social needs of the students. Where the
district makes the hiring decisions, the school leader has not clearly articulated the school's needs,

t) The school leader makes decisions sporadically on the use of available fiscal capitai to fund efforts aligned to school-wide goals. Where the district makes
the fiscal decisions, the school leader has not clearly articulated the school’s funding need.

a) The school leader does not have systems for programming for students and teachers or the systems, including an expanded learning time program, are
not aligned to student achievement, or an expanded learning time program does net exist and there are no plans to create one.

o y m b} The school leader is not addressing the need to hire personnel toc meet the academic and social needs of the students. Where the district makes the hiring
e LRSS decisions, the school ieader has not made an effort to communicate with the district about hiring needs

¢} The school leader does not connect the use of fiscal capital to schooi goals. Where the district makes the fiscal decisions, the school leader has not made
an effort to communicate with the district about funding needs.

x Classroom Observations - # Visited: _ 13 x_Documents Reviewed:
: e % x Interviews with Students - #: __ 11 Faculty minutes
ﬂ_ea_se m‘:ﬂ'“'!' eviderice used x Interviews with Support Staff—#: _ 2 Department Minutes
to:determine the rating; % Interviews with Teachers — #: __13___ PLC participation rates
Check oit that-apply. % Interviews with Parents/Guardians — #: __12___ PLC meeting minutes
O Other: Paid leave request forms re: mentor/coaching

Increased focus on Math and Literacy instruction in extended-time freshman academy, with the support of embedded coaching
Building wide literacy initiative continues to now include Close reading
Data tracked by 2015 and 2016 cohorts and implementation of Read 180/System 44 for identified students.

@ New Principal: first budgeting season with direct support of district office administration
gk y T @ Meetings with teacher and student groups to develop common outcome expectations for Freshman and for Seniors
_ﬁws"mﬁﬂb’ﬁ H!ﬂ‘ :t?s)I @® Working with students to organize Freshman Experience programming for all Freshman
Lb il A e : P @ Regular attendance at Math & ELA PLC's
student performance: levels| ®
®
[ ]
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Consultant E. Merenbloom to work with JHS staff on scheduling to maximize instruction for student learning
Consultant B, McGuire: using meeting protocol to bring diverse opinions together in a meaningful way
Creation of embedded coaching structure to support Freshman Academy ELA/Math

Freshman Academy: Program for students identified as being at risk

Math & ELA PLC’s: teacher driven mechanisms to identify gaps in instruction

Literacy PLC: time and $5 used to support this PLC and literacy initiative

Chrome-books and Read 180/System 44 program

Consultant services as mentioned abave

PLC 20 hours of time in addition to embedded hours at every staff development day
PD an pathways and developing common expectations and outcomes for students
PD on read 180/system 44

PD on chrome-book use

Cognitive coaching and mentor training

E. Merenbloom: January & April 2016

B McGuire: Protocol PD September 2015

Embedded F Academy: .4 FTE Fall 2015-June 2016: District Admin meets with embedded coach monthly.

PD on Pathways: JHS and District Admin meet Nov 2015: BOCES regional planning for Pathways January 5, 2015: Academies of
Nashville study visitation: March 7-9 2016

PD: Read 180/System 44: Summer 2015 followed by embedded support by Scholastic Fall, Winter and Spring 2016: Scheduled as
determined by teacher and PD support specialist.

Chrome-book PD: 23 Things Virtual Course Participation logs reviewed by Library Media Specialist quarterly

Cognitive Coaching and mentoring: provided Fall 2015 w/additional spring dates by Cap. Region BOCES

@ Student Advisory Committee Meetings: Close of Fall and Spring Semesters




. | Statement of Practice 2.4:
|Ratipg: | The school leader has a fully functional system in place aligned to the district's Annual Professional Performance Review (APPR| to conduct targeted and frequent
_ ... . | observation and track progress of teacher practices based on student data and feedback.

a) The school leader and other schooi administrators collaboratively developed a formal school-wide plan, known to all staff and aligned to the district’s APPR
plan, for frequently observing and providing actionable feedback throughout the school year on teaching practices based on student data.

b} The school leader and other school administraters are implementing the school’s observation plan and providing timely, on-going, evidence-based,

[ actionable feedback to staff that is directly aligned to established criteria, including the teaching rubric and other agreed upon evaluation instruments, and
(m] |wm which encourages and supports staff to take ownership for the next stage of their development.

) The school leader and other school administrators monitor the plan for observing teachers and use observation data and other measures of teacher
effectiveness to assign/reassign, counse!, and provide on-going targeted professional development opportunities in multiple formats (e.g., coaching,
mentoring, peer support) to staff.

a} The school leader has developed a plan, aligned to the district's APPR plan, for frequently observing and providing actionable feedback on teaching practices
throughout the school year based on student data.

- b} The school leader and other schoo! administrators are implementing the school’s observation plan and providing timely on-going, evidence-based,

X [Effective actionable feedback to staff that is directly aligned to estabiished criteria, inctuding the teaching rubric and other agreed upon evaluation instruments.

¢) The school leader and other school administrators menitor the glan for observing teachers and use observation data and other measures of teacher

| effectiveness to assignlreassiﬂ. counsel, and Brovide on-going professional development opportunities to staff.

| a) The school leader and other schooi administrators use an informal schedule for observing and providing feedback on teaching practices throughout the

school year and/or are developing a formalized plan aligned to the district’s APPR plan.

X ; b} The school leader and other schooi administrators are providing feedback to staff that is aligned to established criteria, including the teaching rubric and
el il other agreed upon evaluation instruments.

| £) The scheol leader and other school administrators do not consistentiy use observation data to provide on-going professional development opportunities to

staff.

| a) The school leader and other school administrators have no formal plan or schedule for frequently observing teaching practices and/or providing feedback.
b} The school leader and other schooi administrators are not providing feedback to staff aligned to established criteria, including the teaching rubric and other
agreed upon evaluation instruments,

c) The school leader and other school administrators do not use observation data and other measures of teacher effectiveness to inform staffing and

| professional development decisions.

x Classroom Observations - # Visited: _All JHS x Documents Reviewed:
\Please [ndicateithe evidence used| x Interviews with Students— #: _ 11__ GJSD APPR process
to determine theirating, x Interviews with Support Staff —#: _5__ SLO submissions in regarding to target/data
(Check aif ffiat apply. % Interviews with Teachers — #: __ Al JHS1___ Danielson Rubric
T:l Il('l)t;‘rviews with Parents/Guardians - #: _12__ Other district APPR evaluations for consistency
er:

ctive, Developing or Ineffective, please.provide ajresponse inithe areasbelow. =~ = = = =

@ Creation of a data profile of JHS performance to be shared among staff
‘Actionsiin this areato betakenito @ Data profile should be updated regularly
improve the Identifled subgroup(s) @ Data profile should be addressed by teachers as part of reflection in Dainelson rubric {APPR)
studentperfdrmance levels. @ Principal to ask department chairs to provide quarterly summary data regarding progress on data identified in the data profile
®

You Be George protocol to be used to create a student self reflection and setting process for JHS students. Student reflection and goal
setting reports should be addressed by teachers in ELA & Math classrooms {STAR data). Such reflections should be summarized and
addressed by individual teachers in terms of their planning, instruction and assessment [this would be reflected upon in Banielson).

10
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District admin will create summary data for JHS admin regarding trends in evaluations in Danielson.

Purchase of formative assessment administration and analysis software
Time to allow for creation of school data profiles

Time for the creation of the student reflaction/goal setting templates
Monitoring of meeting minutes that reflect use of the abave

District Admin review of completed JHS teacher evaluations
STAFFTRACK

Data and Assessment 101: Karen Bailey...using formative assessment and data callection procedure in the classroom and beyond
You Be George protocol training

Danielson rubric training and teacher mentoring

STAR assessment and reports trainings as necessary

STAFFTRACK repart analysis training or admin.

Form Assess and Data Analysis Software: Linkit via Monroe BOCES August 2015

Tech Director to review STAR 360 for purchase November 2015-fanuary 2016.

School Data profiles: Design Concept Meeting Octaber 2015, Implementation Jan-Feb 2016.

Danielson summary Data February 2016 w/additional review May 2016.

"| Statement of Practice 2.5:

Leaders effectively use evidence-based systems and structures to examine and improve critical individual and school-wide practices as defined in the SCEP (student
achievement, curriculum and teacher ices; leadership development; community/family engagement; and student social and emotional developmental health).

aj The school leader models excellence for the staff in the creation and use of evidence-based systems that are dvnamic, adaptive, and interconnected and
address individual and school-wide practices.

0 J'mﬂi ﬂ ve b) The school leader, in collaboration with the school community, monitors and ravises evidence-based systems that address practices used by staff members
o T . connected to improvement areas in the SCEP.
g a) The school leader requires the staff to use evidence-based systems that are dynamic, adaptive, and interconnected and address individual and schooi-wide
xO practices.

b} The school leader monitors and revises evidence-based systems that address practices used by staif members connected to improvement areas in the SCEP.
'l a) The school leader encourages the staff to use systems that are interconnected and/or systems are not madifled based on analysis of school-wide practices.
b} The schooi leader is working to develop an evidence-based system to monitor and revise practices used by staff members.

‘| a) The schoo! leader does not encourage the staff to use systems, or systems do not exist to address school-wide practices,

b} The school ieader has not taken steps to develop an evidence-based system to monitor and revise practices used by the staff members.
x Classroom Observations ~ # Visited: _ 13___ x Documents Reviewed:

% Interviews with Students - #: __ 11 STAR reports ELA & Math

x Interviews with Support Staff-#: _2___ DART assessment review and feedback

x Interviews with Teachers- #: __13___ SLO creation & review process

11



x Interviews with Parents/Guardians— #: _ 12 Building wide literacy initiative data
[ Other: Chanes to Math, ELA/literacy aciton planning resulting
from data
Ifithe SOP rating ls Effective, Developing oriineffective, please provide aresponse inthe areasbelow. .~~~ = = =
= ® Teachers implement 5LO baseline data and target setting in Math & ELA
@® Teachers and administrators use student management system data and interconnecting it with NYSTP data, STAR data, student-work
Actidns’in this areato be'taken to/ and intervention data (Read 180, for example) to gain greater insight into student learning, and programmatic needs.
Improve the identifiad subgroup(s) @ Programmatic data established by building & district administration & PLCs
studentperformance levels, @ Student based data by teachers
@ Anecdotal data acquired by consultants, and administrators through classroom observation
@® Formative assessment data to be collected by teachers for instructional purposes
® Embedded time for data collection: Example, literacy PLC data collection
@® School Tool data management system
] @ STAR assessment data
\Dezcribe the'district resources.tobe @® Embedded time for assessment review and development
usedito Implementthe actionsiin ® DART
this area to improve the identifled ® Embedded time for target setting (SLO's) and baseline development
subgrolip{s) student performance @ Consultant support for formative assessment in math
[levels, @® PD for implementing Read 180 & system 44
@® Embedded time for PLC's ..best practices with data (for example gradecam, activegrade etc..}
@ Linkit
W T ¥ @ District wide literacy PD opening day: Close reading 7-12, Open response Prek-6
@ Read 180/System 44 training: District wide late August 2015 and throughout 2016
@ Embedded support of building and district literacy PLCs...data collection for protocals on all staff development days
@ Unpacking the Standards, understanding the DOK levels, skills and content aspects of the standards you teach....district wide...DOK
Déscribe fia profassic levels addressed in pre/post assessments: October-June 2016
!'EI" i &E'F’iul Hmllilmne dito @ Consultant B. McGuire...using formative assessment in secandary math classroom: October-present
siio hF!ﬂFltfl ii't' "E. e InN o il @ Math and ELA curriculum PLC's...embedded throughout district: September -June 2016
é dﬂl ld;#'-l'ls-in' ﬁi]sa'i‘é"a' ; 3 @ School Tool training as neaded for new faculty
: I - @ STAR reports training as needed provided by in house turnkey trainer
@ DART to support assessment development as needed
@® SLO PD provided October 2015
: __-. ., = : .v o @ District wide literacy PD opening day: Close reading 7-12, Open response Prek-§
an:;na:]"rﬁ:llmi" E. Iii ""t. a;liun!u_ff @ Read 180/System 44 training: District wide late August 2015 and throughout 2016
f‘ "E.t ti = i Pléa'se <5 @ Unpacking the Standards, understanding the DOK levels, skills and content aspects of the standards you teach....district wide...DOK
.E_Iié__l_l:j:lﬁelﬁ_l_i i i ﬁ:ﬁﬁgpﬂuar;ni : ki levels addressed in pre/post assessments: October-June 2016
:;ﬂﬁﬂes.t.o; S o ai'@':l're'vie_i!-l_:i;& @ Lliteracy PLC data collection embedded into JHS daily schedule
3 ter esg'_ “I. i-:!".._ SR i ; rﬁiis ] @ Consultant B, McGuire...using formative assessment in secondary math classroom: October-present
: tes implemeritediin ; O  Monthly meetings October-May w/district administration
pap e : O Monthly written submissions

12




@® Math Curriculum PLC: Monthly September-June: Attended by JHS administration
O Minutes submitted to District Admin
@ 5LO baselines set October 2015, reviewed June 2016

13



| Statement of Practice 3.2;

[Rating: | The school leader ensures and supports the quality implementation of a systematic plan of rigorous and coherent curricula appropriately aligned to the Common Core
S l.eamlm Standards ICCI.S] that is monitored and adapted to meet the needs of students.

] Highly Effective

a) The school leader, using a distributive leadership model ensures that a systematic plan {i.e., a plan that has targeted goals to address the needs of all
students and subgroups, a schedule for professional development support, and vertical/horizontal collaborative meeting time) exists for the quality
implementation of rigorous CCLS curricula.

b} The schooi izader uses the systematic pian to provide teachers access to robust pedagogical support {i.e., inter-visitation, cross-grade conversations,
exemplar curriculum models, access to expert CCLS curriculum writers, and CCLS conferences), materials, and training aligned to CCLS curricula and
instructionai shifts for individual and subgroups of students.

¢) The schoal leader ensures that a cahesive, comprehensive, and adaptive curricula, inclusive of clearly developed units aligned to CCLS and NYS standards,
is used across all areas of study, including interventions, AIS/RTI, dual credit courses, and electives, by monitoring the implementation of the cureicula and
regularly examining formative and summative assessments and student work.

a) The school ieader ensures that a systematic plan {i.e., a plan that has targeted goals to address the needs of all students and subgroups, a schedule for
professional development support, and vertical/horizontal collaborative meeting time) exists for the quality implementation of rigorous CCLS curricula.

b} The schooi leader uses the systematic plan to provide teachers access to pedagogical support, materials, and training aligned to CCLS curricula and
instructional shifts for individual and subgroups of students.

¢} The school leader ensures that staff use a comprehensive and adaptive curricula, inclusive of clearly developed units aligned to CCLS and NYS standards,
across all areas of study, including interventions, AIS/RTI, dual credit courses, and electives, by monltorlng the implementation of curricula.

a) The schooi ieader is in the process of developing a written plan that includes targeted goals to address the needs of students, schedule/calendar for
professional development support, and vertical/horizontal collaborative meeting time for implementing CCLS curricula,
b) The school leader is beginning to provide appropriate access to pedagogicai support, materials, and training to teachers aligned to CCLS curricula and

J instructionai shifts for individual and subgroups of students.
c} The school leader encourages staff to use comprehensive curricula, inciusive of clearly developed units aligned to CCLS and NYS standards, across all areas
4 of study, including interventions, AIS/RT|, dual credit courses, and electives.
a) The schooi leader has no written ptan for CCLS and NYS curricula alignment across all areas of study and is not developing one.
b) The school teader does not provide access to pedagogical support, materials, and training to teachers aligned to CCLS curricula and instructional shifts for
0 Ineffective individual and subgroups of students.
c) The school leader does not ensure and makes little effort to encourage teachers across all areas of study to use curricula aligned to CCLS and NYS
standards.
x Classroom Observations = # Visited: __All JHS___ x Documents Reviewed:
x Interviews with Students — #: _ 11 Building plan
x Interviews with Support Staff—#: _ 2 Email
x Interviews wit:: TeacheTG- #:d_'l'_ 5 Department and faculty minutes
3 o / x Interviews with Parents/Guardians — #: __ 12 PLC minutes
:}u’se ’“ﬂ:_:':m?;em used x Other: ___Interviews with administrators 3’;‘;:2’; ::‘ zzssessment calendar
Clieck St ons Staff Dev. day agendas
Data documents
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Effective, Dmﬁﬁlﬁafﬁhlh, ‘please provide a re:

The building principal maintains a building plan that addresses Common Core Learning Standards (CCLS) currlculum goals and
expectations for students.

The principal adheres to {and modifies when necessary) a district wide calendar regarding curriculum, assessment and instruction.
The building principal meets monthly with department chairs regarding curriculum and instruction.

The building principal calls for and reviews faculty lesson {block} plans.

The building principal provides embedded work time on staff development days for curriculum and assessment.

The building principal works with an interdisciplinary team of teachers on unpacking and aligning CCLS to curriculum.

The building principal conducts programmatic analysis of ELA and Math and shares data with department members.

The teachers implement DD via interim assessments...data is reviewed and curriculum & assessments are revised accordingly.

lﬁsﬂltﬂ mﬂﬁ Actions in
thiis area to improye the ideritified
wﬁ;ﬂﬂ studentigerformance

District wide curriculum & assessment calendar

Unpacking standards PD and resources

Embedded meeting times

Multiple data Sources: [including but not limited to) Lesson plans, student-work, observations, STAR, SchoolTool, Read 183, NYSTP
among others

pemmes S e R

Describeithe professional
achivities plahnedito

‘developmsnt
siipporttihe implementation ofithe
actiohs [p this area

Read 1B0/System 44 training: District wide late August 2015 and throughout 2016

Embedded support of building and district literacy PLCs...data collection for protocols on all staff development days

Unpacking the Standards, understanding the DOK levels, skills and content aspects of the standards you teach.. district wide..DOK
levels addressed in pre/post assessments: October-June 2016

Consultant B, M¢Guire...using formative assessment in secondary math classroom: October-present

Math and ELA curriculum PLC's..embedded throughout district: September - June 2016

School Tool training as needed for new faculty

STAR reports training as needed provided by in house turnkey trainer

DART to support assessment development as needed

SLO PD provided October 2015

mmm off
Aﬂhmﬁ ﬂﬁihﬂjﬁﬂom
mm ﬂﬁtésmhh
implementation, afd revieW of
activities implemented in'this area;

. e R

School-wide planning review and implementation of goals: Fall 2015

School-wide planning component review meetings: November 2015, lanuary, March, May 2015

Math & ELA meetings w/District Admin: Quarterly {at each report card term ending)

Read 180/System 44 training: District wide late August 2015 and throughout 2016

Unpacking the Standards, understanding the DOK levels, skills and content aspects of the standards you teach...district wide..DOK
levels addressed in pre/post assessments: October-lune 2016

Consultant B. McGuire...using formative assessment in secondary math classroom: October-present

Math and ELA curriculum PLC's..embedded throughout district: September - June 2016

SLO PD provided October 2015
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Statement of Practice 3.3:

Teachers develop and ensure that unit and lesson plans used include data-driven instruction {DD1} protocols that are appropriately aligned ta the CCLS and NYS content

standards and address student achievement needs.

a) Teachers use targeted agendas based on student and school data to develop collaberatively unit and lesson plans to meet the demands of CCLS and grade
levei DDI protocols (e.g., documentation of ongoing analysis of formative and summative assessments, student work, use of rubrics) in all grades and subject
areas.

b} Teachers use a full complement of curricula tools, such as pacing calendars, curriculum maps, unit and lesson plans, across all grades, contant areas, and
classes that incorporate a progression of sequenced and scaffolded skills for all groups of students {tnctuding special education and English language learners)
and use a variety of complex materials appropriately aligned to the CCLS.

c} Teachers consistently monitor and adjust curricula to support the CCLS instructional shifts and NYS content standards and ensure higher-order thinking
skills are consistently present by providing necessary supports and extensions for all groups of students across all content areas and grades.

- consistent!

|
a) Teachers develop collaboratively unit and lesson plans that meet the demands of CCLS and grade-levei DDI protocols (e.g., documentation of ongoing

analysis of formative and summative assessments, student work, use of rubrics) and address student achievement needs in all grades and subject areas.
b} Teachers use unit and lesson plans across all grades, content areas, and classes that incorporate 2 progression of sequenced and scaffolded skitls for afl
groups of students [including special education and English language learners) and use a variety of complex materials appropriately aligred to the CCLS.
¢} Teachers monitor and adjust curricula to support the CCLS instructional shifts and NYS content standards and ensure higher-order thinking skills are
sent aviding necessary supports and extensions for all groups of students across core content areas and grades.

a} Teachers individually or inconsistently collaborate to develop unit and lesson plans based on student data to meet the demands of CCLS and grade lavel DDI
protocols {e.g., documentation of ongoing analysis of formative and summative assessments, student work, use of rubrics) in all grades and subject areas.

b) Teachers use lesson plans that are either inconsistently aligned to CCLS or are aligned to the CCLS but do not use a variety of complex materials that
incorporate a progression of sequenced and scaffolded skills.

c¢) Teachers either are in the process of developing protocols to monitor and adjust curricula to support the CCLS instructional shifts and NYS content
standards, or teachers inconsistently monitor and adjust curricuia across the school, or teachers monitor and adjust no mare than twice a year for all groups
of students across content areas and grades.

O

Ineffactive.

a) Teachers do not use formal structures and data to work collaboratively to develop unit and lesson plans,
b) Teachers use iesson plans that are not aligned to CCLS.
¢} Teachers do not monitor and adjust curricula, and there is no plan to begin to do so.

Please inticate the evidence used
ta determine the rating,
Check ofl that-agoly.

x Classroom Observations — # Visited: __ All JHS___ x Documents Reviewed:
x Interviews with Students — #: 11 Lesson Plans

x Interviews with Support Staff —#: _ 2 Interim Assessments

x Interviews with Teachers— #: _ AllJHS___ Assessme:t analysis

X Interviews with Parents/Guardians - #: 12
O Other:

Ifithe SOP ratthg_-ﬁ'Em Developingor Ineffective, please provide airesponseiinithe areas below:

@ Math PLC embedded time for Curriculum development and shared best practices
el T T @ Unpacking the Standards embedded time for deeper curriculum alignment to CCLS and better data analysis for DDI purposes
m Ir;’:"’s. e autc! De aken T @ DART support as needed for assessment development assistance
m = ﬁmhﬁf oup(s), @ Consultant services for:
deiE T e ki QO Common lesson planning using Lesson study and stations approaches
O Creating and evaluating formative assessment in class for instructional purposes (DD}
O Technology to support assessment evaluation and formative assessment data
Déscritie the districtresourcesto be @® Embedded time for PLCs

used torimplementithe acfionsin.

@ _Embedded time for standards unpacking
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____ .| make revisions when needed, and ensure that there is a common understanding about what s taught and why it is taught.

@ Time and money for DART support as needed
@ Consultant services attained
IS | T = ® Consultant PD in Common Lesson Study
Descrifiethe professional @® How to DOK standards
develdpment activitlds plinedito @ Unpacking standards for content & skills
supporhifie Mﬂ ofithe ' @ Using data for target and goal setting
actics rithis areal @ Using formative assessment for instructional grouping
L i @ Techno for formative azsessment data (DD}
'ﬁm&lnﬂm@ @ Math Curriculum PLC: Monthly September-June: Attended by JHS administration
‘Activities and Professional. O Minutes submitted to District Admin
Imﬂeasem @ Unpacking the Standards, understanding the DOK levels, skills and content aspects of the standards you teach.. district wide..DOK
imilestone datesifortheplanning levels addressed in pre/post assessments: October-June 2016
implementatioh, and review of @ Consultant B. McGuire...: October-present
aetivities implemented In| th;s area. O Monthly meetings October-May w/district administration
] d O Monthly written submissions
| Statement of Practice 3.4:
\Rating. | The school leader and teachers have developed a comprehensive plan for teachers to partner within and across all grades and subjects to create interdisciplinary curricula
tai the arts, techno and other enrichment opportunities.

1 a) The school leader and teachers consistently use comprehensive and adaptive plans to form partnerships and create interdisciplinary curricula targeting the
arts, technology, and other enrichment opportunities within and across all grade levels and subjects.

b} Teachers consistently collaborate within and across grades and subjects to deliver interdiscipiinary curricula that incorporate the arts, technology, and other
enrichment opportunities, and there is evidence that teachers regularly develop innovative strategles for connecting these curricula with subject-specific
curricula.

¢) Teachers consistently collaborate in grade/subject level teams to formally reflect on the impact of the interdiscipfinary curricula, take immediate action to

1 a) The school leader and teachers use plans to form partnerships and create interdisciplinary curricula targeting the arts, technology, and other enrichment
opportunities within and across all grade levels and subjects.

b} Teachers periodically collaborate within grades and subjects to deliver interdisciplinary curricula that incorporate the arts, technology, and other enrichment
opportunities, and there is evidence that teachers regularly develop innovative strategies for connecting these curricula with subject-specific curricuta,

c) Teachers periodically colfaborate in grade/subject level teams to formally reflect on the impact of the interdisciplinary curricula, take action according to a set
schedule e.g., beginning, middie, and end of the year), make revisions when needed, and ensure that there is a common understanding about what is taught
and why It is taught.

e a) The school leader and teachers address interdisciplinary curricula and develop partnerships in the absence of 2 plan or are in the process of developing a plan
X Developing| ‘to create interdisciplinary curricula and partnerships targeting the arts, technology, and other enrichment opportunities within and across all grade levels and
L=l | core subjects.
8 LN
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b) Teachers are beginning to collaborate and discuss ways to deliver interdisciplinary curricula that incorporate the arts, technology, and other enrichment
opportunities, or limited numbers of teachers deliver interdisciplinary curricula within grades and subjects,

c} Teachers individually reflact on the impact of interdisciplinary curricula, or the school leader and teachers are in the process of planning formal reflection
time to discuss the impact of interdisciplinary curricula and make revisions.

[__i Ilim' E.-Ii‘. !

| a) The school leader and teachers do not have formal partnerships to address interdisciplinary curricula.

b) Teachers do not collaborate and discuss ways to deliver interdisciplinary curricula within grades and subjects.

| cj Teachers have not developed interdisciplinary curricula, or there are no plans or processes for reflecting and revising current curricula.

Please Indicate the evidence used|

x Classroom Observations - # Visited: __ 7
x Interviews with Students - #:

x Documents Reviewed:
Block plans

e

activities implemented|in this area,

to determine the rating, ¥ Interviews with Support Staff - #: _ 2 ATLAS curriculum
\Check all thatapply, x Interviews with Teachers — #: __ 13 PLC minutes
x Interviews with Parents/Guardians — #: __ 12 “Faculty/department minutes
[J Other:
IEtb&S@Pﬂﬁl‘_g;ﬂ_EﬂEﬂthe Mdop&ﬁ;_oﬂlneﬂeuﬂﬁ,ipleas& provideairesponseiintheareasbbefows = = : e
@ School community work-groups to facilitate and develop pathway structures and programming across JHS 2015 2019
@ Visitation opportunities for JHS staff to see integrated curriculum via pathways in other districts
Acticis in this area to be taken to @ Can.tinued wqu with.E. Mearenbloom (consultant) along with visitations to develop a master schedule that supports interdisciplinary
i m the for—- sibgroupls) curm_:ulum & instruction ) o . ‘ _
B by ﬂ..-l. '-tﬂ. .I-I .ﬂ gty e @ Continued support of teacher led PLCs that relate to interdisciplinary curriculum, for example business/tech PLC, and flipped classroom
s among others
@® Continued curriculum and coaching support of integrated programs, like Freshman Academy
@ JHS teacher visitation and potential residencies at JHS The Learning Project, and HFM P-tech programs which are fully integrated
Frre LT S DA e e T e interdisciplinary models.
{Describe the district resourcesito be ® Embedded, sustained coaching and consulting services for faculty
(uzed to implementithe actlons in @ Funds and release time set aside for visitations
this areato improve the ldentified @ Regular meetings with JHS & district admin/teacher group(s) to plan pathways
subgroup{s) student;performance @ Support of HFM regional pathways grant
llevels, @® Embedded, sustained time and money for teacher led PLC's
@ PBLresidency opportunities at both JHS Learning Project & HFM P tech
'gﬂmhhwl ; @ PBL workshops offered to JHS and HFM regional teachers summer 2015 and summer 2016
SvEloUEF activities plariped tp; ® PLC's that add ific interdiscipli N rts {such as flipped cl )
supportithie implementation of the s that address specific interdisciplinary connections or supports {such as flipped ¢ assrooms)
ad'.ions ifvthis area, ® Embedded consultant and coaching supports specifically tailored to Math/ELA teachers as identified
: g Ll @ Scheduled visitations
ﬂn&!ﬁmﬁ&*lmmmm off @ E. Merenbloom: January & April 2016
];Hv&les anlerufiuluml @ PD on Pathways: JHS and District Admin meet Nov 2015: BOCES regional planning for Pathways January 5, 2015: Academies of
: [ - p f Nashville study visitation: March 7-9 2016
m&usﬁi dates' fci'-'ﬁe blahﬂng, @ PLC subcommitte alternate monthly September, Nov, Jan, March, May: PLC implementation oversight, training, and data management.
imiplemieritation, and review of @® Embedded F Academy: .4 FTE Fall 2015-June 2016: District Admin meets with embedded coach monthly.
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) || Statement of Practice 3.5:
Rt

Bighiy, Effective

DEveloping:

Teachers implement a camprehensive system for using formative and summative assessments for strategic short and long-range currictium planning that invoives student

_reflection, tracking of, and ownership of learning.

a} Teachers have and use strategic comprehensive assessment system for using multiple measures of data: structure and protocols for analysis, plan to track
progress over time on explicitly identified targets, creation of pre- and post-unit assessments and have a process for adapting curriculum that demonstrates
improving individual and subgroup achievement.

b} Teachers create and use a variety of appropriate, common assessments data {including pre-, post-, formative and summative| across all grades and subject
areas ensuring alignment between the curriculum and assessment tools.

¢) Teachers have a system for providing regular and explicit feedback to students that is based on data and facilitates student ownership of learning. This system
includes student use of rubrics to complete assignments, student self-assessment, student tracking of individual progress, and student reflection upon and

adjustment of individual iearning strategies to address explicit teacher feedback.

a) Teachers have and use a comprehensive system for using data: identified targets, pre-and post-unit assessments and have a process for adapting curriculum
that demonstrates improving individual and subgroup achievement.

b} Teachers use pre-, post-, farmative and summative assessment data across all grades and subject areas, ensuring alignment between the curriculum and
assessment tools.

¢} Teachers provide on-going feedback on data to students, supporting student ownership of learning.

a) Teachers are beginning to develop a system to analyze and use data to make curricular decisions,
b) Teachers are in the process of developing multiples types of assessments to ensure alignment between curriculum and assessment, or the use of the variety
of assessments Is inconsistent throughout the school.

3 3 c} Teachers are fearning to provide feedback based on data to students to address student ownership of learning.

a) Teachers discuss data, but these discussions do not inform curricular decisions.
b) Teachers do not use a variety of assessments, or the assessments used are misaligned,
c} Teachers do not provide feedback based on data.

x Documents Reviewed:

District wide assessment calendar
Inventory of Assessments

Interim Assessments

Data Analysis docs

x Classroom Observations - # Visited: __All JHS___
% Interviews with Students — #: _ 13

x Interviews with Support Staff - 4: _2
x Interviews with Teachers— #: __13

x Interviews with Parents/Guardians - #:

12

| O Other:

sejinithe areas/below

e e provide aresp
Implementatlon of Read 180 and System 44

[
@ Creation of unified data analysis (common rubrics, tools etc) for interim assessment
studsit @ Use of pre-assessment for units of study in math, with analysis and instructional grouping
Lo HM @ identification of DOK levels for CCLS standards
@ Unpacking CCLS standards for content & skills
@® Embedded PD time
|usuﬂlh Wﬂ&mm @ Data Analysis software/programs
this arearto improvetie iHentifed @ Embedded work time
subgrolip(s) shideht perfdrmarice @ Read 180, System 44, STAR, teacher created and NYS assessments
levels.
‘EEH i TR T ® ki dards PD
Unpacking standards
IE M%M hiedito) @ DOK standards PD
; Ph_ gt | @ Data analysis PD
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support the fmp
actions inithis area.

maﬁﬂ Ridfﬂsima!
Imm—:lﬂease provide
‘milestone dates forthe planning,
Implementation, and review of:

activities jmplementedin this area;

Technology for data analysis PD
Read 180/System 44 PD
STAR PD (as needed)

Consultant services: formative assessment for instructional planning

Consultant B. McGuire...using formative assessment in secondary math classroom: October-present
O Monthly meetings October-May w/district administration
O Monthly written submissions

Read 180/System 44 training: District wide late August 2015 and throughout 2016

Unpacking the Standards, understanding the DOK levels, skills and content aspects of the standards you teach....

addressed in pre/post assessments: October-June 2016

district wide...DOKX levels
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Statement of Practice 4.2:

ensure that instructional practices and strategies are organized around annual, unit, and daily iesson plans that address all student goals and needs.

a) School and teacher leaders ensure that teachers use dally a transparent, targeted plan that is informed by data {summative, interim, attendance, IEPs,
NYSESLAT, etc.) and grade-level and school-wide goals for all groups of students,

b) Teacher ieaders and coaches ensure that teachers use instructional practices and strategles that are adaptive and aligred to plans for groups of students with
a variety of needs and learning styles {including students with disabilities, English language learners and other sub-groups} and provide timely and appropriate
instructional interventions and extensions for all students.

c} Teacher leaders and coaches ensure that teachers use data to establish short- and long-term goals with learning trajectories for groups of students based on
Identified and timely needs.

BSR] Schooland tescher e
a Highty Effective
. P ra g
o Effeciive

a} School and teacher leaders ensure that teachers use a plan that is informed by data {summative, interim, attendance, IEPs, NYSESLAT, etc.) and grade-level
goals for alf groups of students.,

b} Teacher leaders and coaches ensure that teachers use instructional practices and strategies that are adaptive and aligned to plans for groups of students with
a variety of needs and learning styles {Including students with disabilities, English language learners and other sub-groups) and provide instructional
interventions to students.

c) Teacher leaders and coaches ensure that teachers establish short- and long-term goals for groups of students based on grade-level benchmarks.

| a} School and teacher leaders are beginning to engage teachers in a conversation about aligning plans tc data.

b} Teacher leaders and coaches support teachers’ use of instructional practices and strategies that are aligned to plans to provide instructional interventions to
students, or teacher leaders and coaches are beginning to support the alignmant of teachers’ instruction to newly developed plans,

c) Teacher leaders and coaches are beginning to work with teachers to establish short or long-term goals for groups of students,

a) School and teacher leaders do not support or engage teachers in a conversation about aligning plans to data.
b) Teacher leaders and coaches do not support teachers in the use of instructional practices and strategies aligned to plans, or teachers are not providing

o : instructional interventions to students.
E | c} Teachers have not created goals for groups of students, and there is no plan for teacher leaders and coaches to support this effort.
3 T =777 | x Classroom Observations ~ # Visited; __13___ x Documents Reviewed:
x Interviews with Students - #; __ 11 SLO's, teacher created assessments, DART
Pfease jrdicate fije eviderice usetl, | X Interviews with Support Staff—#: _2___ review documents, faculty, department and PLC
to determinerthe rating x Interviews with Teachers— #: __13_ minutes
Check ofl thotopply. x Interviews with Parents/Guardians — #: _ 12
a Cther:
. |please provide airésponseiinthe areas|below.

‘Actions jathis areaito be takento,

[ esciibe B aisricbresources to b

TIEH BT

AT ol

@® Continued use of multiple data points ta inform instruction including but not limited to STAR, NYSTP/regents, interim assessments,
student-work, intervention PM data

@® Teacher leaders trained in Unpacking Standards and assigning DOK's to standards for greater understanding, assessment, transparency
and progress monitoring for programs, students, subgroups and individuals

@ DART assessment review and develapment assistance for individual teachers as needed

@ Continue to embed time for faculty to work with teacher leaders on unpacking standards/DOK

@ Continue to support teacher-led PLCs to study and to share best instructional practices

S| @ __ Continue support of B. McGuire, consultant, using formative assessments in math

@ Embedded time for unpacking standards, PLCs
@ Funds for DART as needed

21




this area to imptove the identified @ Funds for unpacking standards as needed
subgroup(s) student:prformance @ Assessment and progress monitoring systems and related software
lavels; ® Consultant services as described above
IDescribe:the professional @ Unpacking standards, DOK standards via Karen Bailey, HFM BOCES
development activities planned to: @ Teacher led turnkey trainings of DOK & unpacking standards. DART turnkeys as needed.
supportthe implerentation of the @ PLCs as a PD structure and Consultant Services (B, McGuire).
.actlons.n.this.areal
Tivieline for. implementation of. @ Consultant B. McGuire...October-May
|activities and|Professional 8 Mont::y meetings C;ctober-May w/district administration
; T : Monthly written submissions
Mhﬁvmnh-«ﬁease pruvl:tle @® Unpacking the Standards, understanding the DOK levels, skills and content aspects of the standards you teach....district wide...DOK levels
2 dates for the planning, addressed in pre/post assessments: October-June 2016
mplementation, and|review of @ Unpacking Turnkey: Monthly for 1 hour. Minutes provided te Asst. Superintendent, followed by four quarterly meetings with turnkey
ctivities implementediinithis area, trainers.

Rating | Statement of Practice 4.3:
== | Teachers provide coherent, appropriately aligned Common Core Learning Standards {CCLS)-based instruction that leads to multiple points of access for all students,
; © " a)Teachers use instructional practices that are systematic and explicit, based on sequential lesson plans appropriately aligned to CCLS {or content based
" standards}, and reflective of the CCLS SHIFTS to instruct all groups of students.
o 'Wm b} Teachers stimutate deep levels of thinking and questioning in students through the use of adaptive CCLS [or content based standards) instructional materials
that contain high levels of text and content complexity and multiple strategles to provide a wide variety of ways to engage in learning.
Ve =] a) Teachers use instructional practices appropriately aligned to CCLS (or content based standards) and lesson plans are reflective of the CCLS SHIFTS to instruct all
X 'mﬂ groups of students.
o b] Teachers stimuiate student thinking by asking questions through the use of adaptive CCLS {or content-based standards] instructional materials that contain
high levels of text and content complexity.
g | a) Teachers are beginning to develop lesson plans that are appropriately aligned to CCLS {or content based standards) and reflective of the CCLS SHIFTS to inform
0 \Dedulonk their instructional practices, or some teachers use instructional practices aligned to CCLS lesson plans and reflective of the CCLS SHIFTS in specific cantent areas.
: Baveloping b) Teachers across the school do not consistently ask higher-order thinking guestions, or the instructional materials do not contain high lavels of text and content
iy e L _. . | complexity.
7| a) Teacher instruction is not aligned to CCLS or content-based standards and not based on lesson plans.
2 Ilm b] Teachers use strategies and ask questions that require only basic knowledge of the subject and limit ways in which students are able to acquire learning by
providing a single point of access for all students.
Please Indicateithie evidence usedi | x Classroom Observations — # Visited: __ AllJHS___ ] Documents Reviewed:
ta determ|ne:therating. x Interviews with Students- #: __11___ Teachers’ lesson/block plans
Check oli that appy. x Interviews with Support Staff - 4: __2___ PLC curriculum minutes
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% Interviews with Teachers- #: __13___ Department Chair Minutes
x Interviews with Parents/Guardians - #: __12_ Karen Bailey DoX Docs
_ | Dother: DART assessment review DoCS -
S0P [Effactive, Developibg.otlineffective, please provide a response in'the areas below!

Actlons init s arearta beitakento ® Unpacking the standards for content, skills and DOK levels to ensure the ability to differentiate each standard and align with student
imiprove £he |dentifled subgrotip(s). learning objectives
stildent performance ledels, @ Continue to provide resources to faculty to incorporate greater complexity of text and materials

SIS B Ly T Pl @ Provide mini workshops on questioning technigues in Danielson APPR rubric.
@aﬁﬂﬁ mw& ] ® Embedded time for unpacking standards, PLCs

ite Implemesftrhe acticns in| @ Funds for unpacking standards as needed
ﬂ'ﬂs arearto mml"ﬂil idettified: @ Purchase of necessary resources [texts, materials, software, technology etc.)
wmlmm
| e ey i
' Déscritietfie professional @ Unpacking the standards for content, skills and DOK levels to ensure the ability to differentiate each standard and align with student
Wﬁ'lﬂiﬂﬂﬁ pjﬂ'ﬁﬁﬂ,l‘ln learning objectives
@ Provide mini workshops on questioning techniques in Danielson APPR rubric.
@ Unpacking the Standards, understanding the DOK levels, skills and content aspects of the standards you teach....district wide...DOK levels
addressed in pre/post assessments: October-June 2016
Wm- Ehlu ﬁwldl @ Unpacking Turnkey: Maonthly for 1 hour. Minutes provided to Asst. Superintendent, followed by four quarterly meetings with turnkey
‘milestose dates forthe planming, trainers.
implementatiop, andrevieW of’ @ Primary resources purchased Summer 2015
ﬂﬂlt& implemented’ I_liltﬁis area. @® November-Department and admin meetings for identifying and purchasing additoinal resources
—

=1 Statement of Practice 4.4:

| [Ratimg: | Teachers and students work together to implement a program/plan to create a learning environment that is responsive to students’ varied experiences and taitored to the
| stre and needs of all students.

a) Teachers use a program/plan that contributes to positive reinforcements of behaviors by using behavioral expectations that are explicitly taught and

promotes an environment in which students are citizens of their class, and there is a common understanding of how one is treated and treats others,

b} Teachers work together with students across the school to acknowledge diversity, provide access to learning and social opportunities, and encourage

students to have a voice in their educational experience.

c) Teachers foster student buy-in and adapt to the changing needs of the student population and collaborate with other teachers to create thoughtful learning

environments that incorporate student values and perspectives.
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| a) Teachers use a program/plan that promotes a common understanding of the classroom environment envisioned by the school community and explicitly

teaches students behavioral expectations and recognition of acceptable and safe behaviors.

b} Teachers work together with students to use strategies that acknowledge diverse groups of students and their needs.

¢} Teachers foster student understanding and adapt to the changing needs of the student population and create thoughtful learning environments that
incorporate student values and perspectives.

a) Teachers have a program/plan for acceptable student expectations and are developing strategies for the program/plan to be consistently enforced or
recognized by students, or teachers have a program/plan for acceptable student expectations, but do not enforce it.
b) Some teachers use strategies that acknowledge diverse groups of students and their needs, or teachers are developing strategies that acknowledge diverse

c} Teachers are discussing strategies that address the changing needs of the student population and reflect student values and perspectives.

a) Teachers do not have a program/plan that establishes acceptable classroom expectations for behavior.
b) Teachers' strategles do not acknowledge diverse groups of students and their needs.
c) Teachers do not use strategies that address the changing needs of the student population and reflect student values and perspectives.

13 x Documents Reviewed:
11_ Student Advisory committee meetings
Report of the student engagement PLC

x Interviews with Support Staff —#: __2___

0 Daveloping
groups of students and their needs.
O Ineffective
x Classroom Observations — # Visited:
Please Indicate theievidence Usad x Interviews with Students — #: __
to.determine the rating.
‘Check ofi W x Interviews with Teachers— #: _ 5

x Interviews with Parents/Guardians — #:
[] Other:

12

Ilﬂthe'S@F ratfn'g QIE imal Develk

gor. lﬁeffective _please provide a response inithe areas.below.. .

activitiesimplemented inithis area,

@ Explicit posting and instruction in student and classroom expectations are needed throughout
Actions In'this area to Fe:taken to @ Incentive programs, school wide with greater fidelity and frequency needed
Wlﬂmﬂfﬁﬂ ﬂfﬁlmuplsh ® Student development and maintenance of PBIS programming
studeritjperformance levels, @ Student advisory committee to continue
@ Tiered study halls pravided to support students who are not proficient in multiple classes
) e 1 Aot By @  School wide common enrichment period to utilize that time for needed support for students
Q&umeme lﬂ!y'irtlrisﬂ]lrces to be @® SBIT
used to implementithe actions in @ Student Advisory Committee
ithils area to improve theldentified @® Embedded PLC time
subgroup(s) stident;perfofmance @ Climate Committee
levals.
Iﬂﬁm&ﬂﬁmfﬂﬂuml Discussions with Superintendent to bring in a positive behavioral intervention and support consultant
developmentactivities planned to: Teacher Coach attending WSWHE BOCES for WIN WIN Classrooms and Academic Interventions That Wark seminars. This information
supportilie implemientation of the will be provided to all JHS faculty.
k actlonsinthisarea. .~ . =
Timeline! Fdﬂlmplemehtatlun nf @ November 2015: Plan dissemination
‘Activities and|Professicnal @ December-February expectations & incentive implementation
‘Development— Please provide ® March: District and building admin review/revise goals
imilestone dates for the plahning, @ April-June implement revisions {if any}
Implementation, andIreview.of
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| Statement of Practice 4.5:

Teachers inform planning and foster student participation in their own learning process by using a variety of summative and formative data sources (e.g., screening, interim

b=y J_measures, and progress monitoring}.

]| a) Teachers use a wide variety of relevant data to create adaptive iesson plans that account for student grouping and determine the appropriate intensity and

duration of instruction.

O o i ) b) Teachers use summative and formative assessments, including screening, progress monitoring, interim measures and outcome assessments, to develop highly
wm dynamic and responsive plans based on students’ strengths and needs.

¢} Teachers provide frequent and relevant feedback to students based on the analysis of timely data, and students draw on the feadback so that they can reflect

| upon and assess their own progress.

|l a) Teachers use data to create targeted plans and adjust student groupings and instructional strategies for most students.

[} m b} Teachers use summative and formative assessment data to inform instructional decision making, including student grouping and instructional strategles.

| A : | £) Teachers Erovide frequent feedback to students based on the analysis of timely data and provide students with next steps for students to take to progress. |

ST = a) Teachers are beginning to use plans for adjusting student groupings and instructional strategies.

b} Teachers are in the process of using summative and formative assessments that inform instructional decision making, or the practice of using data sources

X and analyzing the information to inform instructional decision making s inconsistent.
) Teachers provide limited data-based feedback to students.
a} Teachers do not have or use plans for grouping students and adjusting their instruction.
a b) Teachers do not use summative and formative assessments to Inform instructional decision making.
| -~ L s .| ¢} Teachers provide feedback that is not purposeful or based on data.
=== | x Classroom Observations — # Visited: _ All IHS___ O Documents Reviewed:
Please indicate tHeavidence usei] x Interviews with Students— #: __ 11 STAR assessment reports
to determipe fhe rafing, x Interviews with Support Staff-#: __2___ DART Summative assessment Reports
Check all- it apply. % Interviews with Teachers— #: _ 6___
O Interviews with Parents/Guardians — #:
D Other:

= provide a/response inthe areasbelow, 2 B e

® Contlnuance of consultant support in common lesson study, formative assessments, flexible grouping and statlons in the classroom

ﬁﬁum inpﬁﬁrﬂuwh’ujﬁn m ol

m fhie pdentifiedisubgroupis)) ® Continuance of DOK and unpacking standards for better understanding of depth of standard and ability to create formative assessments
m levels, that quickly target proficiency within each standard

Mﬂa r&ﬂ‘cﬁ‘tﬂ‘a— ® Embedded time and funding for DOK and unpacking standards

\uzed o |miplementthe ﬂcﬂ& ® Consultant services

ithis areato improve tie idi i @ Acquisition of required materials, such as formative assessment software far example

subigrou .P(sl_mmﬂh

Unpacking and DOK the standards
Consultant support on cammon lesson study, formative assessment, flexible grouping and stations
Sharing best practices in formative assessment and related software

Consultant B. McGuire...October-May
O Monthly meetings October-May w/district administration
O Monthly written submissions
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milestone datesiforthe planning,”
[implementafion, and:review of;
activifies jmplemented inthisarea;

Unpacking the Standards, understanding the DOK levels, skills and content aspects of the standards you teach....district wide...DOK levels
addressed in pre/post assessments; October-june 2016

Unpacking Turnkey: Monthly for 1 hour. Minutes provided to Asst. Superintendent, followed by four quarterly meetings with turnkey
trainers.

26




a) The school Ieader, usinga dlstdbutlve leadership model, estzblrshes a deliberate svstem, understood and fo owed by a staff rnembers, that allows
each student to be well known by a deslgnated adult and positively reinforces academic success for all students.

b} The school leader ensures that all staff members know and use a strategic and comprehensive system for referral and support for all students that
includes researched-based programs and practices intended to promote academic success, family engagement, and student emotianal health and
wellness.

¢} The school leader ensures that all stakeholders strategically use data to identify areas of need, cultivates purposefut partnerships to promote student

__| social and emotional health and academic achievement, and laverages intemal or external resources to support and sustain the system.

a)} The school leader, together with staff, establishes a system that allows each student to be known by a designated adult and positively reinforces
academic success for all students.

b} The school leader ensures that all staff knows and uses research-based programs and practices for referral and support for all students that address
soclal and emotional developmental health and academic success.

¢) The school leader ensures that all staff members use data to identify areas of need and leverages internal resources to promote student social and

| emotionat developmental health.

a) The school leader is working with staff to develop a system that will allow each student to be known well by an adult, or the system that exists is
inconsistently practiced by staff members.

b} The school leader is developing a system of referral and support that addresses the social and emotional developmental health and academic success
of students, or the system that exists is not consistently used across the school.

¢} The school leader is developing or improving the mechanism for staff members to use data to identify areas of need connected to student social and

Pt e s ! emotional developmental health, or data is used by some staff members to promote student social and emotional developmental health.

a) The school leader has not prioritized the development of an effective system that will allow gach student ta be known by an aduit.

O rveffective b) The school leader has not developed a system of referral and support, or the system in place does not address the needs of the students,
= - c) The school Jeader has not made the use of data a priority in identifying student areas of need connected to social and emotionai developmentai health.
T "l x Classroom Observations - # Visited: __13___ O Documents Reviewed:
Please irflicate the sviderte used! x Interviews with Students— #: __ 11 Student advisory committee meetings
‘ta @etérmine the rating % Interviews with Support Staff—#: _4___ We Survey data
\Chetk ol thatopply, x Interviews with Teachers— #: __13__ Student council meetings min
[J Interviews with Parents/Guardians — #:
I:I Other

jonse.inithe areas below.

. School Ieaders frequentlv meeting with student advisory committee, which is a sub committee of student council. Through this
committee the students, along with staff and administration develop ideas to promote individual and academic success. Academic
success is recognized monthly and quarterly. Examples include Students of Month, Honors Enrichment, Academic Recognition
rewards.

@ The School Based Intervention Team uses research based programs to create interventions, to support the need for social and
emotional development to create a healthy and engaging environment that leads to academic success. All staff are aware of the
SBIT process and the steps are posted on the school website.

@ The staff is assessing student literacy and math scores by creating student driven goals by through STAR. The staff is also using
interim assessments track progress in areas of weakness.

@ __ A building level PLC was created to use data based on poverty level, attendance, and relationships in relation to grades.

27



E.5 ! ® ELASTAR
Dascribe the districtresources to' be @® Math STAR
|usedito implementthe actiohsin: @ AIS Progress Monitoring
this arearta Improve the idemtified!| @ SBIT Data
subgroup|s}istudent performance @ Build in support through Family Counseling Center
levels.
' ﬂmwﬂiiﬂ{u professional! @ Builtin PLC time during Conference Days,
developmentactivitiesplanned'to @® Time in faculty meetings to support strategies for engaging students.
suppartthe implementation of the ® Continued professional development opportunities through BOCES for support staff {Guidance Counselors, School Psychologist,
_actonstin:this area. Student Support Counselors, and Nurse)
Wliﬁfﬁnh‘lfple'menuﬁon af! @® Embedded PLC structure on 7 staff development and Superintendent’s conference days {Sept 2015-June 2016}
Activitiés and Professlonal. @ Faculty meetings: Monthly fanuary-lune
‘Development ~Please provide @ BOCES PD for Support Staff 1/29
‘milestorie dates:far-the planning,
Impjementation, and review of
‘activities Impleujuttaﬂ in this area,

_-‘T, uk ‘--HW
eafp wm_,_ erhaod arvicon _-ﬂﬂ

a) There is a comprehensive and coherent currlculum or program that mcorporates research based practlces aligned to the schcol \nsion that enables
students to articulate a sense of belonging and ownership in their school community and facilitates the teaching of student social and emotional
developmental health,

o e b} All stakeholders receive professional development support to consistentiy act upon a shared understanding of skills and behaviors that address the
m@- fective social and emotional developmental health needs of students linked to academic success and promote the school community's vision of a safe and healthy
environment.

' c} There is a comprehensive plan to monitor and revise the professional development provided stakeholders to build adult capacity to facilitate [earning
axperiences to support student social and emotional developmental health within a safe and healthy environment.
a) There is a curriculum or program that incorporates research-based practices aligned to the school vision that facilitates the teaching of student social
and emotional developmental health.
'mﬁ b} The school staff receives professional development support to use skills and behaviors that address the sotial and emotional developmental health

X : needs of students and promote the school community's vision of a safe and healthy enviranment,
c) There is a plan to monitor and revise the professional development provided staff that builds adult capacity te support student social and emational
developmentai health within a safe and healthy environment.
a) The school is developing a curriculum or program to support and promote the teaching of student social and emotional developmental health.
b} The schoal is developing ways to support the stakeholders’ understanding of the skills and behaviors that address the social and emotional
O S e developmental health of students, or some staff members use skills and behaviors that address social and emotional developmentai health needs of

Dselo ﬂﬂ‘. : students.
¢) The school is beginning to monitor the professional development plan to build adult capacity to support student social and emotional developmental
health.
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a) The school does not have a curriculum or a program in place ta support the teaching of student social and emotional developmental health, or the
program in place does not meet student needs.

b} The school has not identified skills and behaviors that address the social and emotional developmental heaith of students, and there are no plans to
provide support aligned to this work.

| ¢} The school does not provide professional development to build adult capacity to support student social and emotional developmental health,

x Classroom Observations — ¥ Visited: __13__ ] Documents Reviewed.:

x Interviews with Students— #: _ 11 SBIT procedures & Minutes
x Interviews with Support Staff—#: _ 2 Elements of Excellence Docs
x Interviews with Teachers— #: _ 13 We Survey Data

x Interviews with Parents/Guardians — #: __12_

1 other:

TS, R e e e e e R e e

] please provile alfesponse intheareasbelow. =
Continuous support of the SBIT process.

Continuous use of the Family Counseling Center to provide support for social and emotional development. All Freshmen were
provided “Freshmen Experience” to ensure social and emotional transition into JHS.

sloping or Ineffective

Freshmen Experience

®
@
® sBiT
®
@ Family Counseling services

@ Professional development is needed for the JHS faculty in regards to social and emotional health for high school students, as well as
Positive Behavioral Intervention Support program

Freshman Experience Planning: Summer 2014

Freshman Experience Implementation September-October 2015

Freshman Experience review November2015-January 2016

SBIT: Meets waekly. Minutes provided to building administration. Oversight by A.P.
Family Counseling: Position review and budgeting December 2015-February 2016

a that norporates protocols and processes to communicate the importantroles and

| a) The school community collaborated to develop and uses a |
| _contributions of all stakeholders in ensuring appropriate supports are provided o all students.
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b} Across the school community, students, teachers and parents have a voice in the decision-making process for developing their school culture and work
together and have active roles in ensuring the school's vision pertaining to social emotional developmental health is achieved.

¢} The school community has implemented a system for monitoring 2nd responding to student social and emotional developmental health needs, which
ensures that adaptive measures are implemented specific to individual student needs when growth is not actualized.

| a) The school community has and uses a plan that incorparates protocols and processes to address stakeholders’ roles in contributing to how student

supports are provided to all groups of students.

b] Across the school community, students, teachers and parents work together and have an active role in ensuring the school’s vision pertaining to student
social and emotional developmental health is achieved.

c} The school community has implemented a system for monitoring and responding to student social and developmental health needs, which is used to

| support teachers as they address student needs.

e

| a) The scheol community is developing protocols and processes for stakeholders to discuss their role in providing appropriate student supports for all

groups of students.
b} Across the school community students, teachers and parents inconsistently contribute towards ensuring the school's vision pertaining to student social

| and emotional developmental health is achieved.
| ¢} The school communi
| a) The school community has no protocols and processes in place to identify stakeholders’ roles, or the protocols and processes that exist are not aligned to

is developing a system for monitoring and responding to student social and emotionai developmental health needs.

student supports.

b) Acrass the school community, students, teachers and parents do not understand or act on their role in ensuring the school's vision pertaining to student
social and emotional developmentai health is achieved.

c) The school community has not prioritized the development of a system to monitor and respond to student social and emotional developmental health
needs.

Fleabe.idicate ffe evideiice used|
25 Jetornicailhe ratiog)
Chieck il Ehot opih,

| % Classroom Observations - # Visited: __13___ |_C] Documents Reviewed:
| x Interviews with Students - #: _ 11 We Survey data
x Interviews with Support Staff —#: _ 2 Student Advisory Committee Feedback
% Interviews with Teachers - #: _13 SBIT minutes
x Interviews with Parents/Guardians — #: __12___
[ Other:

Iﬂthe SGJP raﬁrfgﬁEffective |Develupinl orlineffective, please provide a.response in'the areas befow.

‘Actidnsiinthis areajto be/taksnito’
improve the H&\ﬁﬂﬁ&'sﬂﬁ’grmjp(ﬂ

" Describe fhe ﬂlttﬂchresou ircésitol
\beused ta |mplement:the actions In
fhis area to'improve the [dentified
sslbm'nupls) swﬁuihﬁufna'mam

@ Professional development for the JHS faculty regarding the importance of students’ social and emotional health
@® Continuance of the SBIT process

] @® Continuance of the additional support personnel positions

® Funding and time for professional development
@ Continued funding of the additional positions

professional
Halonﬂfentiactlviﬂes plapnedito|
supportithe implemenitation of the

Hnithis'area:

@ Professional development for the JHS faculty regarding the importance of students’ social and emotional health

‘I'inﬁj’ne for: Implementation uf
‘Activities ard|Professional
\Development —Please provide

@ Support staff to attend PD session via BOCES on 1/29/15
@® Turnkey in faculty meetings January-June 2016

‘milestone dates.forthe

Do
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1 a} The schoo! leader, in collaboration with stakeholders, has a plan with systems and structures {time, space and resources) for how to collect, analyze, and
use a wide variety of data to address student social and emotional developmental health needs.
b} The school community uses a strategic pfan based on data to deliver and monitor timely services and supports to students,
a) The schoo! ieader, in collaboration with student support staff, has a plan with structures (time, space and resources) to use data to address student
academic and social emotional developmental health needs.
_| b) The school community uses a plan based on data to deliver services and supports to students.

| a) The school leader and the support staff are developing a plan for teachers to begin to understand how to use data to address student social and emotlonai

] developmental health needs.
| b} The school community collects data and Is developing a plan to address ways to use the data o support students.

aj The school has no specific plan for how to use data to address student social emotional developmental health needs.
= b} The school community has not prioritized the need for using data to support students.

x Classroom Observations — # Visited; __13___ [l Documents Reviewed:

x Interviews with Students - #: _ 11 SBIT processes and minutes

x Interviews with Support Staff—#: _2 |_School Tool and Disp. data/forms

x Interviews with Teachers — #: __13__ We Survey data

x Interviews with Parents/Guardians — #: __ 12

O Cther:

g orineffective, please provide ares S
® School wide data trackmg regarding student acadernu:, social and emotional needs will be tracked. Specific data to evaluale will be
determined, compiled, analyzed and disseminated to staff for their use in school wide planning.

@® Student management and other data resources such as but not limited to STAR and NYSTP/Regents data among others.
@ Time for data and indicators to be developed
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" Descritie the professionall ® Training on how to implement the school wide data
\developmentiactivities;planned to
supporutheimplementation of the
&lﬁm e
Tirmeline for lg![glemeﬂj:aﬂoh uf‘ @ Survey tools and other data to be determined for purchase November-December 2015
Acﬂviﬁ;rand Professional’ @ Data trainings provided January & March Superintendent’s conference days
Bevelopment—Please provide @ STAR school-wide data benchmarking Fall, Winter and Spring 2015-2016
milestope datestfor the)planning, @ January 2016: District and building admin to conduct data review dissemination for JHS faculty use.
implementation, and revieW of
acmiﬁius Impiemented in this area;

b m | Statement of Practice 6.2:

o Highty Effective

E' | The school leader ensures that regular communication with students and familias fosters their high expectations for student academic achievement.

a) The school leader, in coliaboration with the staff, ensures that staff members are knowledgeable about the school's priority and plan for students to
graduate from high scheol and complete post secondary education {college, CTE) with advanced competence, and school staff regularly communicate this
priority to students, parents, and community leaders in ways that are appropriate for the grade level of the students.

b) The school community implemeants proactively the plan to create diverse and meaningful opportunities for engaging students, families, and community
stakeholders in the conversation regarding high expectations for student academic achievement and uses multiple points of entry to provide tips and toals
focused on student learning and development.

c) The school leader and community review and assess routinely how parents respond to the efforts to build family-schoot partnerships to foster high
axpectations for student academic achievernent and make timely adjustments If strategies are not working.

a) The school leader makes it a school-wide priority for all students and their families to be aware of the school-wide expectations and plan pertaining to
graduating from the school and pravides age appropriate information about college and postsecondary CTE programs to students and their families.

b) The school community implements the plan to foster conversations with students and families regarding high expectations far student academic
achievement and provides tips and tools focused on student learning and development,

¢} The school staff reviews and assesses how parents respond to the efforts to buitd family-schooi relationships and makes periodic adjustments to those
efforts If strategies are not working.

a) Most of the school staff members are knowledgeable about the expactations for student academic achievement, or the school leader is developing a plan
to communicate the expectations to students and families.

) The school community is beginning to use a plan to encaurage students and families to iearn about the expectations for student academic achievement, or
a limited number of staff members are having these conversations with students and famifies.

¢} The school staff is working to adjust their efforts to build family-school relationships, or only some staff regularly review and adjust their efforts to building
relationships to foster high expectations for student academic achievement.

a) The school leader has not prioritized communicating high expectations for student academic achievement, and there is little or no evidence that staff
communicates these expectations to students and famities.

b} The school community does not promote or engage students and families in conversations regarding student academic expectations.

c) The schoal staff is neither examining nor adjusting the school’s efforts to buitd relationships with students and families to foster high expectations for
student academic achievement.

Pleasa Irﬁh:ate the Hl;dence. Used :

_todetermine the! rating,

x Classroom Observations - # Visited: _ 13__ [J Documents Reviewed:
x Interviews with Students — #: _ 11 We Survey data |
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' Check ol thobopply. 1 ¥ Interviews with Support Staff—#: _ 2 Student handbook, COC, extracurric etc

% Interviews with Teachers— #: _ 13 Guidance program docs
% Interviews with Parents/Guardians - #: _ 12
0O Olher

the: ng.ls Ef gLOrIr e, please provitle alfesponse Inithe areas belowi
hﬂﬁns]urﬂuki'lartmbiltljm 10 ® Though famlly and school relationships exist, data of the impact of such are not widely collected or used.
.Hpm the wmp‘{sj @ Surveys for students and families as well as a data coordination system and procedure should be established to enable the school staff
5. to review and assess how parents respond to the efforts to build family-school relationships .

@ Data collection software

-usﬂiuto i@n‘lﬁﬂﬁ"t‘tﬁem in! @ Data analysis software

ithis areatoimprove the Wentifed| @ Time and funding available for the creation of such

subgronip(s) studentperfarmahce @® Manpower will need to be assigned

|evels. ® Full time technology professional developer (already employed)

B&mﬂi ﬁ!ﬁ'w R @ PO as needed for technology support via our full time tech professional developer
@® November 2015-January 2016: Data tools analysis for purchase
@® Survey implementation Spring/Fall 2016
@® Embedded PD provided as needed by FTE tech trainer on staff.

activities mw:meumﬁm area

L i e

[ statement of Practice 6.3:
m The school engages in effective planning and reciprocal communication with family and community stakeholders so that student strength and needs are identified and used

it s
__ | toaugment learning.
F-I—ﬁ.l—l— —= =

1 a) The school_ha;a comprehensive plan to use multiple, interactive communication tools to provide families regular opportunitles for purposeful, strategic,
and authentic dialogue about school and student issues and concerns.

i _ b} The school staff has a shared commitment to use consistently the plan for communicating with parents and stakehoiders {i.e., translating all documents in
|| ] mm multiple Janguages and communicating in variety of ways) to ensure that they clearly understand the school's priorities concerning student progress,
achievement, and needs.

¢) The school stalf regularly monitors the effectiveness of their communication to and solicitations of family feedback in all fanguages concerning student

I Tt achievement, needs, issues, and concerns using multiple interactive communication tools and makes revisions to the plan when necessary. |

a) The schoal staff has a plan to use multiple tools to communicate with families about school and student issues and concerns.

X m b} The school staff uses a plan to communicate with parents (i.e., translating all documents in multiple languages and communicating in a variety of ways)
: = concerning student progress, achievement, and needs,
| ¢€) The school staff manitors the effectiveness of its communication in afl wa and responds to family feedback concerning issues and concems.

e
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R 3 | a) The school is creating a plan for communicating with families about school and student issues and concerns in pertinent languages, or the school
communicates with families about school and student issues and concerns using the most prevalent languages.
O m b} The school staff is developing a mechanism for sending documents to families in their native languages, or the school staff transfates select documents into
ianguages they identify as prevalent.
= s | c) The school is beginning to have conversations about the effectiveness of its strategies for communicating with parents.
| a) The school communicates with families about school and student issues and concerns without considering translation needs,
O Ipeffective b) The school staff does not send translations of documents to famities.
| <} The schoal does not reflect on its strategies for communicating with parents.
| x Classroom Observations — # Visited: __ 13 ] Documents Reviewed:
Please Indicate the evidence used x Interviews with Students— #: __11___ Dis Calendar.
to determine the rating, x Interviews with Support Staff —#: _2_ School Calendar,
Check q” that apgiy. : x Interviews with Teachers— #: __ 13___ School Newspaper
x Interviews with Parents/Guardians - #: _ 12 Schaol Tool Data
O Other:
ulfithe sop. ratln&ﬁlliﬁatﬂw Develoﬁhfgior Ineffective, please provide a response inthe areas below:

" Actions in this area.tolbe taken to @ Though multiple forms of school - home communication exist, data of the impact of such are not widely collected or used.
Iimprove theidentifiedisubgroup(s)’ @  Surveys for students and families as well as a data coordination system and procedure should be established to enable the school staff
stlident;performanicelievels, to review and assess how parents/families respond to these efforts.

Describeithie districhresources tobe @ Data collection software
used to implementitiie actionsin| @ Data analysis software

‘this area-to improve the: identified: ® Time and funding available for the creation of such
subgroup(s) stutent performance @ Manpower will need to be assigned
lavels; @ Full time technology professional developer {already employed)

o R b =AW
l?u!g‘lli&ﬂ'l& prﬂﬁs}onail @ PD as needed for technology support via our full time tech professional developer
developrment activitiasplanned to,

supportithe impjementation of the
“Timeline: ﬁrrhpliin”entatlun 'BF @ November 201S-January 2016: Data tools analysis for purchase
‘Activities and|Professionall @ Survey implementation Spring/Fall 2016
Development —~ Please provide @® Spring/Summer 2016 purchase of new tools
milestone dates for the;planning, @® Embedded PD provided as needed by FTE tech trainer on staff.
implementation, and reiew of
ﬁvlﬂﬁw inthis-area,
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| Statement of Practice 6.4:
Rating | The school community pastners with families and community agenciesto promote and provide training across all areas (academic and social and emotional developmental

— I health] to support student success.
- F———

a) The school leader, in collaboration with pertinent school staff and communily agency partners, has developed a plan to ensure that all staff members

understand how to create and sustain high levels of family engagement by teaching alt parents ways to support student learning and growth,

O mm b} After consulting teachers, student support professionals, and representative parents, the school leader provides professional development to all school staff
b 5 on how to actively seek and sustain partnerships with families and community organtzations that are linked to the school's plan for engaging parents to support

student success.

a} Tha school leader, in collaboration with pertinent schooi staff and community agency partners, has developed a plan to ensure that classroom teachers and
guidance staff understand how to create and sustain family engagement by teaching a group of parents, representative of student demographics, ways to

O Effective support student learning and growth.
b} The schoo! provides professional development to school staff on how to actively seek and sustain partnerships with families and community crganizations that

bt 4I0 seeii— 3 are linked to the school's plan for engaging parents to support student success.

i ’l' a) The school leader is in the process of developing a plan to teach parents ways to suppart student learning and growth.
Dt b) The school is In the process of implementing a plan to provide professional development to school staff on how to develop partnerships with families and/or
the community, or the staff is not fully implementing the strategies in the school’s plan.

a) The school leader is not working on a plan te teach parents ways to support student learning and growth.,

b) The school does not provide professional development for stalf conceming developi rtnerships with families and/or the commun|
x Classroom Observations - # Visited: __13___ {J Decuments Reviewed:
x Interviews with Students - #: __11__ PTA minutes
x Interviews with Support Staff—#: __ 2___ Open House Attendance Data
x Interviews with Teachers — #: _13_ Conference attendance Data
x Interviews with Parents/Guardians — §: __12_ SBIT case data
1 Other: -
—-ﬁ —————— —
| Hithe SOP. rating, Dmmnﬁlmm“&please \provide a response inithie areas b au) e DL — L
c&eﬂ@i [nFH’E ﬂ'ea m’lﬁ-,rhm Engaging parent perspectives regarding student academic achievement and how parents can support theur child’s Jearning and growth will
be necessary. The creation of a plan that will be implemented across JHS ta educate parents on how to best support students will be
required.
® Survey and other tools to get parent feedback
@ Time and/or funding for planning
@® PD regarding data collection and analysis tools
@ PD supports as may be needed concerning best practices in garnering parent involvement
@ PD regarding data collection and analysis tools
@ PD supports as may be needed concerning best practices in garnering parent involvement
@ November 2015-lanuary 2016: Data tools analysis for purchase
@ Survey implementation Spring/Fall 2016
: : ® Spring/Summer 2016 purchase of new tools
bl % Ba .i‘!‘ fot m‘ : T @® Embedded PD provided as needed by FTE tech trainer on staff.
| "“‘@‘“!'___ ﬂﬁl o @ Parent involvement PD to subgroup teachers Spring 2016
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implementation, and reliew of
activities implemented in this area,

T Statement of Practice 6.5:

Bating. || The school shares data in a way that promotes dialogue among parents, students, and school community members centered on student learning and success and

families to understand and use data to advocate for appropriate support services for their children.

| a) School leaders, data specialists, student support professionals, program ceordinators, and community agencies share data and integrate data systems

in order to identify family needs and target appropriate support strategies.
b} The entire school community ensures that student data is shared in a way that families can understand a child’s learning needs and successes,
proactively advocate for their children, and partner with the school to provide appropriate student support.

a) School leaders, data specialists, student support professionals, and program coordinators use data to identify family needs and target strategies to
address them.
b) The school community ensures that student data is shared in a way in which families can understand student learning needs and successes and are

| encouraged to advocate for student support.

| a) The school staff recognizes that there is a need to share and integrate data systems to identify family needs, and a plan is being developed to do so, or

the school staff uses data but is not working with the school's partnerships to share and respond to data pertaining to family needs.

_{ b) The school communig Inconslstentlz shares data reErding student [earning needs and success that familles can access and understand.

a) There is no evidence that school leaders, data specialists, student support professionals, and program coordinators have prioritized or recognized the
need to share and integrate data systems.

{ b} The school community does not share data with parents in ways they can understand,

Feate Indcate fhe avidence used!
to determinethe rating;
checkalf that apply.

x Classroom Observations — # Visited: __13___ _l Documents Reviewed:

x Interviews with Students— #: _ 11 STAR reports

x Interviews with Support Staff—#: _ 2 School Tool Data

x Interviews with Teachers— #: _ 13 Quarterly & Progress Report Data

x interviews with Parents/Guardians - #: __12__ SBIT agendas, procedures and minutes
£ Other;

| ffithe SOP rating)is Effective, Developingorlineffective, please provide airesponse.in the areas bejow.
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Actionsdnithis areatolbeitakiento @ Implementing of STAR self assessment practices and parent-friendly reporting
Improve the (dentifiedsubgroupls) ® Unpacking standards to shift toward learning based grading
stiftdent performance levels; @ Use and integration of formative assessment systems that provide students and families with specific data on student progress
Deicrbi e ® Turnkey trainers in unpacking standards
\useilto mew& Iﬂﬁﬁ!ﬂl @ PLC’'s that focus upon standards based grading and/or formative assessment
this areaito improve the dentified| @ Related technology and software
subigrolip|s) stildent perfoFmance @® Embedded technology professional developer (as needed)
fevels;
@ Unpacking standards
@ Formative assessment programs
@ How to use reporting systems that are student and parent friendly
@ Technology/software PD as needed.
@® Unpacking the Standards, understanding the DOK levels, skills and content aspects of the standards you teach....district wide...DOK
levels addressed in pre/post assessments; October-fune 2016
@ Unpacking Turnkey: Monthly for 1 hour. Minutes provided to Asst. Superintendent, followed by four quarterly meetings with
turnkey trainers.
@ November 2015-Januvary 2016: Formative tools analysis for purchase
imple @® New Software implementation Spring/Fall 2016
acﬁvlt!gﬂﬂ'ﬁplﬂmmrmrﬁs area, @ Spring/Summer 2016 purchase of new tools
@® Embedded PD provided as needed by FTE tech trainer on staff.
5 i i
;ess used toidevelopithis planiputsuantito/GR100I1L. L

The district review team consists of the Asst. Superintendent of schools, High School Principal and High School Asst. Principal. Teachers of LAP
subjects were included for various aspects of review pertaining to them. A review was conducted using the Diagnostic Tool for School and District
Effectiveness. The review took place over twe months. It consisted of multiple classroom observations, document review, data analysis and

meetings with school community members such as students, teachers, parents etc...

Following the review the team worked collaboratively to rate the school within the six tenets of the Diagnostic Self Review Tool. These ratings as
well as correlations with evidence collected and multiple meetings were used to develop the Local Assistance Plan. The LAP is shared with JHS
faculty and staff, and will be used as a platform to provide Common Core aligned instruction, improve leadership in the district and the high school,
and improve the high school’s overall building culture. The primary goal is to become highly effective in all tenets, so all of Johnstown'’s students
achieve academically and socially.
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Provide any, additionalinformation that is relevant to the Local Assistance Plan but s not addressed in the tenets
_and/os SOPs.
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